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ABSTRACT

Procedures for the identificatien and assessment of
the needs of,declassified students in the corpus Christi Independent
School Distrig* are discussed. Declassified students are defined as
those who cannot be considered as retarded when adaptive behavior
criteria as well as intelliqence criteria are used. Assescment is
pade by a diaanSth ‘team consisting-of a school psychologist and
educational diaqnocticﬁan. Tests are given in the areas of '
intellectual skills,  personal; adjustment, educational/learning
,Skills, and perceptual motor skills. Adaptive behavior ascessment is"’
,/] ‘made us? -ng such instruments as the vineland Social Maturity Scale,
the Adaptive Behavior Inventory fior Children, and the Jexa's
Environmental Adaptation Measure (a parent intervieu). Adagptive
behavior assessment of 596 studen*s in a 3 year period resulted in
declassification of uU5% of the students. Half of the declassified g
students appeared ible for special education programs; for the
repaining half few Programs are available and new assessment
procedures need to be developed which not only identify declassifieg
children but which discern possible reasons fcr poor acadenic
per formance, (PHR)
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IDENTIFICATTION j DECLASSIFIED STUDENTS: CHARACTERISTICS
N AND NEEDS* OF THE POPULATIONl

With the introduction of adaptive behavior assessment to the T

~ appraisal process of ‘most school districts, an area of major'concern
has begun to sh1ft from the misclassification of ch1]dren as. menta]]y :
irefarded to the dec]ass1f1cat10n of chi]dren as mentally retarded.

-

<
Through the usayof adaptive behavfg; assessment, many ch11dren who

)

qua]kfled for spec]a[\?dycaﬁt classes as menta]]y retarded on the
basis of tests. of 1nte1 igence, peﬁcept\on and achievement no longer
qua11fy for {pecial edu ation gervices (Fisher, 1978),

These dec]ass1fied chttdren appear to be functioning adqu;te]y '
in their home.envi}onments, but within the mentally retarded range
in terms of -academic-skills. The seemingly baradoxica] nature of
these chi]drehﬂposeS*a_prdb]em for school programming in that the&
appg;r to‘fit ﬁeither special nof regular education, Attempts'to
solve fhe problem of app{opriate programming hinge on accurate
definition$ concerning who these children are and what théy are !

Tike. T
Awareness of the appré1 1 procedure and adaptive behavior
measures used to identify téiadeclass1f1ed students 'can facilitate
, uﬁderstand1ng of Just who these children are. Adaptive behav19r !
1nforﬁgt1on includging sociocultural and personalify infdrmation

can provide clues)as to the characteristics and programming needs

of the population. The following discussion will focus upon how

' L]




declassified studentsewere identified in.the Corpus Christi Inde-
' bendent School District (CCISD) Corpus Christi, Texas, and the.
character1st1cs and needs of these children as determ1ned from
information gathered as a part of adaptive behavior assessment

Ident1f1cat1on of Dec]assif1ed Students

In the CCISD the identification of declassified students was
a ‘by- product of a comprehens1ve appra1sa1 process, prev1ous]y
described by Scott (1979). Assessment is carried out by d1agnos-'
tic teams each consisting of an associate school psychologist and” '
an edicational diagnostictan. |

Formal appraisal by‘the diagnostic teams-inc]udgs the evalua-
tion of educational/learning skilTs, intellectual skills,”personal
adjustment, and perceptua]-notor skills. Measures éenera]]y usedt
include the Wechsler Scales (WAIS, WISC, WISC-R), Stanford Bfnet,’:
Peabody Picture Vocabulary Test (PPVT), I]jinois Test'of Psycho-
Tinguistic Ability (ITPA), Leiter Internationa] Performanoe Scale,
, Bender Gestalt Test, Bentdn Visual Retentiqp Test,'Wide,Range
Ach]'evemen"t Test (WRAT), ‘and otherlnorm-referenced %sts, as \
well as various criterion-referenced tests. If enotiona] problems
are suspected, incomplete sentences5 the Thematic Apperception
Test (TAT), Children's Apperception Test (CAT), Make a Picture.
| Story (ﬁkPS), House-Tree Rgrson (HTP), etc., may be administered.
Once testing has been completed, the diagnostic’tean prepares a

Mwritten report which ingludes strengths and weaknesses, behauioral,
. d’ . .
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emott@nal,lgﬁﬁ socio%ogical factors and suggestions for compensal

&iontﬁeghniques, activities‘and materials. ’

Following the psychological/educational evaluation, the

diagndStic team may refer the student for adaptive behavior assess-.

ment.lll"s referral is made only if the testing performed by the

d1agnost1c team does. néi provide clear evidence- of a handicap
other than mental retardation and if resu]ts of the testing meet
the fo]]ow1n§ criteria: (a) fu];/écale IQ be]ow 70, (b) verbal
and performance 1Q's be]ow.;S,"( ? a subtest pattern which
includes not more than 2 scaled scores of 8 or mofe, (d) achieve-
ment scores below 80 and (e) performance at least 2 ,standard
dfWations below the mean on a test of v1sua1—motor skllls ~If
these criteria are met the diagnostic team refers the child to

o~

the CCISD adaptive behavior team. . \

Adaptive Behqyiof Assessment g3

Adaptive behavior assessment is cArried out using the fol-
Towing guidelines for instrument selection: (a) use of the

V1ne1an3 Social Matur1ty Sca]e for st ents below 5 years of age

(b) use of the Adapt1ve Behav1or Inventory for Children (ABIC)

for students ages 5 and above and (c) use of Part I of the AAMD

Adaptive Behavior Scale Public School Vefsion (ABS-PSV) in chée;

in which the parents are unavailable and the teacher must be us;d
as resbandent. CCISD also received permission fram tpe)state

education agency to use a locally developed experimgptal adaptive

¢

.
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behavior measure, the Texas Environmental Adaptation Measure QTEAM),

for students:ages 5 and above. Each of the adaptive behavior
instruments overlaps in contgﬂf)to some degree. ‘
Vineland. The Vine]yﬁd has questions in eight categoriess:
Self-help (General), Self<help (Eating), Self-help (Dressing),
Self-direction, Occupation, Communication, chomotion énd
-Socialization, ‘
The Self-help (Geggral) subscale attemptg to méagyre‘the S o " L
y ability of the child to develop general .independence as it re]ate§ |
to physical deve]opment,.avoiding hazards, taking care of self at .
toi]et,’teliing time, etc. The Self-help (Eating) subscale ~
attempts to measlre the ability of the chi]d to take care of his
needs as they relate to eating--discriminating edible substances, -
gradual.abiliFy to use eating utensils, chewiné before swallowing,
getting self a drink, etc. Sé]f—he]p (Dressing) attempts to
'meésure the child's ability to.care for‘his needs as-they'reldﬁe-
to dfessing and c1eanline$s,.dressing and uﬁaressing, buttonind
and fastening, washing face®and hands, }aking a bath, éombing )
hair etc. The Locomotion subséa]e attempt%-to measure the child's” ‘
ability to move from one place to qnothérlin the home, yard,

-

neighborhood,‘and outside the neighbor?ood. \{Ef Occupation

' , BN \ !
subscale of the Vineland ‘attempts‘to measure the child's ability
to occupy his time--initiating own play activities, performing

" household tasks, using tools, being emplo}éd, etc. The.Commu-

.




o nication subscégg)attempts to measure a chi]d;s ability to commu-
.nicate with bthers.through various meansf;ver5a1izing, following
jL instruction;, reqd%ng, writing, &;fng a te]epﬁbne,'etc. Self- )
direction attempts to measuré the child"s ability to assume .>
responsibility--being trusted with money, making purchases, being
responsible for self and otheré, providing (g:gf?e future, etc.
The Socialization'subscale attempts to ﬁéasure the child's ;bility
to interact with people--interacﬁing with peérs thrdhgh play
activities, interacting with neighbors énd otﬁérs in the qommunity
g T (Garza, et.-al., i977). T, B . ' o
‘ \ ABIC. The Adaptive Behavior Invéntory for Children (ABIC)
| consists of seven subscales: Family, Community, Peer, Earner-
Congaher,'Self-Maintenance, and Véracity. ' .
The Family subscale of the :ABIC attempts to measure the abil-
ity of the child to relate to and communicate with family membe;s
and to obey and respond to parénts. The Community subscale
0 attempts to measure a child's interest and participétion in

4

community. affairs, altruistic involvement with nei%hbors and
n b >
‘ relationship with adults, and degree of independent functioning o

as it relates to locomotion. The Peer Relations subscale attempts
- b

to discover the ways in which the child interacts wiEC other,-\\

children and the kinds of activy?q;s they engage in together.

) .

~

The Non-Academic School Roles subscale attempts to determine the S

child's relationship with his teachers and classmates, the amount
4 *,
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of respons1b111ty g1veh to the.child by the teacher or_school, the
chi]d S part1c1pation in extracurr1cu1ar act1v1t1es and the amount '
of respons1b1hty the child feel toward 'school ‘The Earner Con-
sumer subscale attempts to measure a child's know]edge and use of
money. The Se]f:Ma1ntenance subscale attempts to measure a ch11d S |
ability to care for his/her own needs, the child's general inde-
pendence of activity:lShd general personality characteristics.
The Veracity subsce]e of the ABIC consists of questiéﬁs placed at
inappropriate age levels to check the fruthfulness of the respon-
dent's answer apd to interrupt the respoﬁdene's response set.
ABS-PSV. Behaviors assessed in Part I-Sf the\AAMD Adapgive
Behayior Scale - Public School Version (ABS—PSV) rangeufrom general
to specific developmental aed maturational asﬁects of life (Garza,
et. al., 1977). Areas of questioning include Independent
Functioning, Physical Development, EeonomiclActivity, Language .

Development, Numbers and Time, Vocaiional Activity, Self-direction,

-

. Responsibility, and ‘Socializdtion.

According to the authors, {ndependent Functioning, Economic

Activity and VocationaJ'Activity."represent functional skills

required to maintain personal independence in daily i%ving and °
to meet a bﬁsic level of social responsihility (Lambert, et. al.,
1975, p. 8)." Questions an Physical Development are used to

assess visual and auditory acuity and fine a;d gross motor coordina-

tion. Questions on Language Development an mbers and Time are

(4
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used to assess cognit?ve“deve]opment Self-direction and Respon-

sibi]1ty quest1ons tend to focus on peer re]ationships, emphasizing
N

LS

social interaction and consideration for others .
TEAM. The Texas Environmental Adaptation Measure (TEAM) i§‘

. a parent interview consisting of-three sections: the fami]y ;

Environment Assessment (sociocultural and fam11y dynam1cs 1nfonna-

tion), Lthe Personality Assessment (developmenta] and persona11ty

.adjustment information), ‘and the Adapt1ve Behavior Assessment. '

The Ad;ptive Behavior Assessment cohsists of six subscales: | ‘.

Autononmous Aotivitjes (independent self-help skills), Mechanical

Skj]]s-(simp]e to tomplex mechanical.skills), Play ano‘Rec?eqtion . A

(age-appropriate games and play act1v1t1es and 1ndependent |

recreat1ona] act1v1t1es) Communication and Social Skills

(ability to communicate, social awareness and “interaction skills),

’Respons1b111ty (ability to care for self and others and to fulfi]l

N
obligations), and Ec ic Activity (use of money) (Scott, 1978).

Assexs1ng'ﬁdapt1ve Behavior. Using one of the previously
described 1nstruments, formal adaptive behavior asseZsment in the

CCISD is carried out in the foi]owing manner: (a) the intervjewer
reviewsthe student's psychometric data with the diagnostic team.

(b) the interviewer se]ects.t;e mos t appropriate instrument for K
the particular student according to the previously listed guide-

-]iness (c) the interviewer arranges and conducts an inferview

with tne parent, gathering sotiocu]tura[_and family background

t
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information while administering the adaptive behavior instrument.

(d)(the interviewer visits the student's school, speaks with .

. . - his/hei/teqcher, and ohserves the child in the classroom. . ’ ) T

t s

. | ' Once alVdata has been gathered, the adaptive 9ehav%or inte}-

Al

viewer provides written and/or oral feedback to the referring team.

*

Written feedback is made in a formal report which includes back- o~

ground information.(sociocultural and family history and person-

R
{

D ! h ~
~ality inforxmation), test results and intenpretation, and reggm-

megdations for funther psychometric testing (e.g., to determine

Y

—~ émotionq} disturbance, fanguage/]earning disébi]itiés), fbé T : '
further medical examinations, and7y _f;; placement (e.g.; self- /
contained classrogm) and teaching strategies (é.g., bilingué], .
one-to-one instruction).

Using these comprehenéive procedures, adaptive behavior ' ’
asseéséents‘on 596 students were completed dqring a Hree-ygar .
period. These assessmentskregulted in the’declassif{cation of
45% of the 596 students, i.e., out of the'5§?'acadeﬁica11y _
. retarded students assessed, 326 (55%) were also found to be. ° | '

retarded in adaptive behav10|,‘Whi1é°270 (45%)xwere not retarded
.

in adaptive behavior. .

» . T
Characterist¥cs of Declassified Students
. . X

Despite differences in adaptive behavior levels, each of the

’

4 . v
596 students had been referred for adaptive behdvior assessment

: ) )
« as a.result of rpoor school and test performance.” Ih order to
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§

determ1ne character1st1cs, besides adapt1ve behavipr, which might

d1ffeﬁent1ate the “det]ass1f1ed" students from the "classified"
students, each of the 596 adapt1ve behavior reports was screened

for the presence of indicators of 1nte]1ectua] emot1ona1, social

1

adJustment perceptual, ol health problems, 1anguage de]ays,
] 4
~economic deprivation, or the pqpsence of a culturally d1fferent or

+

restr1ct1ve‘env1ronment. These 1nd1cators’were determined from

actual stateients in the orts and/dr notes or verbal repdrts

E 4

from the respective interviepwer of each child's parent. A
PRt . ' ;

-frequency count was computed for each indicator. . )

Resu]ts'fevealed that of the\326 academically retarded
chi]dreﬁ who scored within-the mentally retarded range on a m?asure
of adaptive bekiavior, a sizeable méjo&ity (276) appeargd to have.
problems that were primarily intellectual in nature. These
students scored in the mentally retarded Fénge on a]T eligibility
criteria and, thus, could be copsiQéred,appropriate fgr classes ; '
for the mentally retarded. The rem;;ETng 50 children with Tow
adaﬁtive~b€havior appeared to have had adaptive behavior scores

[}
depressed as a result of emotional, environmental, health or

/ ¥
other factors -
For the 270 children who 'scored above the menta]]y retardé{
range in adaptive Jwehavior, méntal re&ardat1on had been ruled

out accord1ng to state and federal gu1de11nes as the cause of

poor academic performance. Results of the screen1ng of adaptive




L behavior reports revealed indications of a number of cparacferistios
- +
\ “‘which might contribute to poor school performance Inficators of

| 1Y

emotaona] prob]ems were found in the reports of 47 {17%) of the

-

declassified children. _Theie indicators inc]uded severe behavior |

¢

problems, withdrawal, the inability to interact appropriapely- >“9 T
with family, teachers, or peers, excessive anxiety and fearfulneéé.

Fifty (19%) of the declassified children appeared to have 1anguage

¢ e =~ .o

de]ays and/or perceptual prob]ems Health problems were 1nd1cated
'1n the reports of 32 (12%) of the declassified children.. fhese |

prob]ems included ohyedic handicaps and visual impairment, -. A

as well as pther mediea] prob]ems'such-a§’eprepsy,.éeizUres, |
‘ ) heart probldms, etc. ‘ o, ) . . | ’
A number of the declassified children (39‘br_14%)-appeared ~ ’

to live in envirpnments which are so eplt:rally different or ‘
respricfive as ro affect“their schoo{ performanee The cu]tura]]y
NEhfferent chlldren were typ]cally those whose fam111es had

recent]y immigrated from Mex1co and still retained “01d World"

customs and attitudes. The .children froh restrictive environments ~. o, -
were those whose.parents did not'allow them to interact with |

apyone outside the famiiy, to engage 1n'hany independent activ- - "

< itlies, or to go anywhére without "protection" from the parent
" or older family members. - | ' o 1. l
Economic deprivation or pgverty as a primary problem was - ‘ ; .
indicated in the reports of 16 (6%) ef thi'ﬂeclagijfied chj]dren..--f : v

. . I
Ca. ) !
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~ Another 21°(8%) ‘appeated to Be shy or, somewhat withdrawn or . |

ts

' :a:ppearéd 'tq 'have}djustment problems which, a]though.not severe |«

enougﬁ t§* be called émotiong]‘ﬁi'sfurbance, sti11 a¥fected school -

' performgﬁéeaﬁiFoprhe r?mqiniﬁb ég (24%2 Qf'Phé dgc}ass{fted
VR chil dren,, the &%ap} ;“be.;.la\:ior. rebort". revé_a]bd.“',no characteristics =~
~ which eo{ﬂd be pinPed ted a,§* cohtrjbufing to the 'chilay'; poor :
iy S ‘pchgmic'péﬁéﬁrmance. ; . i TfL o . T . ’ i
ifiéd-@hi-]ldr'en_ EE

. N

Gy L - Programming deeds of DecLifs‘S

o = - As the previous results have shown, almest ‘half _(48%) of the

"dec]assified__students appear eligiple for special educatiom: pro- "\

PRI | ° (LLD) or other hea]oty igpaired (OHI).)ﬁ:\\:! '; c o, e |
programs\gurrent ly. avajdable °

e

o _ 'grams;as 'embt'iona]]y disturbed (ED), 1anQUagé/ﬂéérning‘dijb]ed : L,

o_“___J ‘ Howe.ver‘,a;ﬂ-there appear to_ be fe
. / to the remaining half of the dec1dssified §tud3nf p‘o' lation % -
des T " thildren wHéiée acadenjc funct_.jo ng is withiﬁﬂ’the vetarded raflge \
| ’ ang many. of“w-hom evidence, as revealed in their édapt,iye,, behav-ior‘

repvrts, severe fultural, environmental, or economic disadvantage.

L - . R o

These chi].dréﬁ:".do'.n‘otfaﬁb'pe;::p‘-..ready to bé placed in regudar . .
. .é(TucahtioAn .c]'asses..;' [ach-;chi‘fd .appears to :n_eed an indi{idaua].]y |
_ p]a.nned "transitional" pro-grah designeﬁt/o.' remediate the child's
a e : indi’yjdua] pl_”ob]e_ms and to prgpar'e him or hler_ for gradual
| . reabs;érpt‘ib'n into the j-educationa'] mains tream.\_

"- " 1n order to be able to plan such a pregram, comprehensive

assessment procedures must be uséd ta identify detlassified




AN %t : o
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children. And adapti'vé behavior assessment must be utilized to
yield, not only a score, but. information which can be used to
discern possible reasons fo:r a child's poor academic achievement.

-
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